nre

ne 3ahavio

rve

O

nNiio

@@:"k @ for elementary counselors

Conceptudlizing Student Misbehavior
dand Implementing Appropridte
Tier 2 and 3 Inferventions



notes to the counselor/teacher

» Every year as an educator, you will have
students that exhibit unexpected and/or
inappropriafe behaviors, and a one-size-
fits-all approach won't work.

This guide will help you navigate
determining student needs and selecting
and implementing effective tier 2 and 3
inferventions.

It was created with the school counselor, |
school social worker, and school L £
psychologist in mind. That said, it willbe a B =3
helpful tool for any member of an MTSS B8~

or Child Study team.




intervention types

Guide includes
three different
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unmet needs
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lagging skills

Lagging skKills list
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infervention ideas
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competing motivations

 Explanation of
competing motivations

» Positive reinforcement
infervention examples

« Multiple tips for
successtu
implementation
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Who is this for? Any class or group of stude
set of behavior expectations The feams aspech
encouragement to follow class rules
What is it? A competition between two tea:
"good behavior”. During a set time of day, tea
following class rules and team(s) that have le
at the end of the game win Both teams can
Logistics/Recommendations: When dividin
both students who are more likely 1o follow
more support in each group Choose a smal
reinforce students and review examples/nol
implementation [ncrease student buy-in a
they get tired of a cerfain incentive by all
reward from a menu (students may also t
in the pool)

Who is this for? Any sized group of s
behavior expectations. Works well durin

"catch’ the whole group following expec




specific behaviors

Problem solving tips and
intervention ideas for 9
specific behaviors:

* Elopement
Incomplete work
Blurting
Out of assigned area
Opposition/Defiance
Chattiness
Trouble fransitioning
Aggression
Stedling

on b
w he reas0
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ELOPEMENT
Interventions

Whether or not you know the reason behind a student’s
elopements, here are some interventions you can try

Break Sticks: Student is taught how fo appropriately an
safely leave class, including where they are allowed fo
Student is given X number of sticks per day. They can
their teacher a stick as a way to leave class and fake
break. Click here for more detdils (link fo page in e
regulation section)

Visual Communication Board: Students who elope a
too upset to verbally communicate their needs. Pr
them with visudls for needs they may have (take a
from work in class, get a drink of wafer, talk toa s
adult, efc) that they can point to as a way fo comi
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Specific Behavior:
F’e.:BLUI?TING

DEFINITION: This is for the student who may demonstra

difficulty with impulse contrel and waiting their turn
Similar behaviors include: Saying the first thing on the
mind, interrupting teacher andlor peers, raising their
before questions are finished, start working before told
or before directions are given, and unable fo confrol
immediate reactions or think before they act

WHY?: Have you defermined why they are blurting?

v Does the student often blurt out the right or al
the wrong answer?
What reaction does the student receive when
blurt out (from the teacher and peers)?
Does the student know and understand the ¢
expectations when they want to express thei
thoughts?
Does the student respond to praise when

al_iq ng (ie, h
oo s 0 OWN, deliberyte

e, ‘
“Uenfly gsking for help




* * * * * "This is an EXCELLENT resource for all things
f behavior and it has helped me when working with
FevIeéwWsS schoobased intervention teams. It has great

recommendations and things to keep in mind for

edch behavior. Well done.”
— aura C.

"This binder is my go to for helping students with
behavioral challenges. 1t is filled with useful
information and questions to help determine the
purpose of the behavior, and then guide you to
strategies to help with that behavior. I wish I had

dccess fo this resource yeadrs ago, it is a gem!’
—Natalie P.




included forms

e

Behavior Data Collector 5 & Social, Emotional, & Behavioral Intervention Plan

Student Name i Student Name > Name:

Teacher/Observer / Homeroom Teacher 2 2 = bxhibited behavior fully without reminders

Date § ; Date 4 i 1= Exhibited behavior after reminders and/or redirection

0 = Did not exhibit behavior

Behavior Definitions

Target Behavior(s) o [ Used

; Respectful Shared and Used Coping | Appropriately

Wards With Took Turns Strategies Asked for
Others When Upset Help

Attempted
Work/
Academic
Assignments

Behavor 2

Progress Monitoring Tool!
Continued Data Collection

(E) Math (M) Socid Stu g
Actrity: whole Group (W) Smal Group (3)

ject and Actiity

Intervention(s) Person(s) Responsible

Wednesday

tal points possibile Points eamed




printable tools

(example behavioral cue cards — make your own or use these —

P s T_ d o G : T T = laminate, cut, hole punch, an teacher can wear on a lanyard)
rln Cln O |n erven |On KeepHandsand | (Z§Q
Feet to Self
tools for students and s
Stay in
a C u y ° (example reminder bracelets — make your own or use these — Your
. make several copies on colored paper, cut and ready for students) '3 |

I CAN KEEP MY

HANDS AND FEET
— —

Restorative Questions *

|s gone wr
i : l ~ (hang at eye level on or right next to the door)

Emotion Goaching Script

* Reflect the feeling 5 il 5 I_‘ of Water
k affected by

ng? A Drink

+ Tt looks like you're feeling worried right now: Maybe
worried about having fo wrife three paragraphs.*
+ Validate/affirm the feeling ed to do tom

+ T con understand being anxious or worried about that You
haven'f done that kind of wrifing before”

+ Prompt the use of a coping strategy is been hu

+ Model and use the strategy with them if needed
* Refer o classroom coping visuals
+ Provide specific praise after the student is regulated BlI?

*  “You were worried and you fook care of thaf feeling by
using a fidget for a couple minutes and fhen you got fo
work Thafs awesomel" rt for you?

ng?

+ Afterwards,ask the student to 1o be better




keeplng it dlglial

If you're a digital
soul, the table of
contents is

hyperlinked so

you can easily
dccess what you

need quickly!




Lagging Skills i
We ask a Iot of our students. They have to sit,
focus, do challenging work, work with peers, accept

disappoint, follow directions, be flexible, and more. Doing all

of these things successfully requires a number of
different social, physical, emotional, and intellectual skills.
Some of our students have not fully developed dll of
these needed skills yet; they are “lagging skills”,

Lagging Skills:
Some skills needed in schools that might be lagging in
some sfudents include: focusing attention, getting started
on work, solving conflict effectively, self-awareness,
compromising with peers, asking for help, reading social
cues, connecting choices with consequences, transitioning
between activities, being flexible with thinking and changes,

efc. In an hour time span in school, students are asked fo
use many, many skills.

Skills-Based Interventions: Misbehavior may redlly be
due fo a lagging skill If we can help them to develop the
skill they can meet school expectations better. Students
may need direct instruction or scaffolding in order to

demonstrate the skill Or, they may need increased self-
awareness.

e Counselor

o

W Ldggir\g \ Ask: What are

¥ =B — the child's
Skills List | ditficutties and
o Focusing attention s when do these

o Getting started on work difficulties
o Solving conflict effectively

happen?
o Self-awareness of actions PES
Compromising with peers
Asking for help

Identifying solutions to a problem
Reading social cues

Connecting choices with consequences,
Transitioning between activities

Being flexible with thinking and changes

Using a social filter

Identifying, expressing, and faking care of feelings
Persevering through challenging work

Staying organized

Staying on task

Taking responsibility for actions

Believing in themself as good and capable person
Waiting patiently

Making and keeping friends

Q
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This list is not all encompassing but covers a broad range
social emotional an

d behavioral skills needed in schon
©The Responsive Counselor "

hard copy fans

And if you're

more info hard

copies of
things, place

the pages in a
binder for easy

referencel



intervention cards

Or keep some of
the pages on a

ring for ‘grab and
go interventions”!
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more "This resource is AMAZING. Everything is expladined
* * * * * with so much clarity and detail. It's such a helpful
. resource when you're in both a proactive or
FeVIeWS problem-solving mode. Highly recommend|l”
—Allison Y.

"This quickly became my "go 10" resource during
MTSS meetings. This behavior intervention guide
wds extremely organized dnd detailed. I was able
to easily locate specific intferventions that met the
student’s needs that we were discussing. 'm glad 1

invested in this product.”
—Kimberly B.




this guide is not...

» This is not a "how-fo" for conducting * Most interventions are for individual
functional behavior assessments, though it  students. There are some included that
does include information to help work for whole classes (specifically in the
determine what may be driving the positive reinforcement and the power,
behavior in order to select the most conftro| & self~compefence sections), but
appropriate intervention(s). this guide does not encompass a wide

It also does not include all possible “in the range of effective classwide inferventions.

moment” behavior response strategies ¢ This guide does nof include printable
outside of some opposition-specific materials for every intervention. Some are
suggestions. The focus is on proactive provided, and some examples are provided,
inferventions fo document on a behavior but you may need fo create some of your
support plan vs. more informal strategies own printables specific fo your student(s).
or fips.




Hi, I'm Saral [ create resources for elementary students,
counselors, and teachers that improve social emotionall
learning and help students be their best selves. My focus

is creating resources that are effectirte (using research-
based best practices) and efgagifig (through collaborative
learning and relevant scenarios) for dll types of learners
and populations.

I'm a former school counselor from a
BA.from Michigan State University Q@) large southeastern school district with

O Psychology and Anthropology ¢ awonderfully diverse group of
p— £ students. I created and implemented a

M.S.from Vanderbilt University _g_) data-based comprehensive school
Community, Research, and Action & counseling program while helping d

o

3
% Q@) classroom teachers and 2RESPONSIVE :@%&
Ll

MEd. From Vanderbilt University Q) administrators implement schoolwide

Human Development Counseling: M SEL and restorative practices. Now, I L ‘@@@ mg@ﬂ@ﬁj‘ 3

School Counseling & Mental Health L share my ideas and resources to
reach students and help educators
across the world!

Lets Conect: @) €@ @ @
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